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English  33 

Diploma  Examinations  Program  Update 
for  1993 


The  following  information  provides  an  update  for  teachers  and  students  of  English  33 
regarding 


• 1993  dates  of  the  diploma  examination  administrations 

• marker  information 

• notes  of  interest 

- modifications  to  assignments  and  scoring  guides 

- reminders  for  students  and  teachers 

• revised  scoring  guide 

• performance  standards 

Detailed  bulletins  of  the  English  33  Diploma  Examination  Program,  including  the  basic 
design  and  the  blueprint  of  the  examination  (unchanged  from  1989),  are  available  from 
the  Student  Evaluation  Branch,  11160  Jasper  Avenue,  Edmonton,  T5K  0L2.  Telephone: 
427-2948.  Please  direct  any  inquiries  regarding  this  information  update  or  the  detailed 
bulletin  to  Tom  Dunn,  Acting  Co-ordinator,  or  Elana  Scraba,  Assistant  Director, 
Humanities  Diploma  Examinations,  Student  Evaluation  Branch. 

1993  Dates  of  the  English  33  Diploma  Examination  Administrations 


January  1993 

Part  A - Written  Response 

Wednesday,  January  13,  from  9 to  1 1:30  a.m. 
PartB  - Reading 

Tuesday,  January  26,  from  1 to  3 p.m. 

June  1993 

Part  A - Written  Response 

Monday,  June  14,  from  9 to  1 1:30  a.m. 
PartB  - Reading 

Wednesday,  June  23,  from  1 to  3 p.m. 

August  1993 

Part  A - Written  Response 

Monday,  August  16,  from  9 to  11:30  a.m. 
PartB  - Reading 

Monday,  August  16,  from  1 to  3 p.m. 

Marker  Information 

English  33  Part  A:  Written  Response  is  scored  by  English  33  teachers  selected  from  those 
who  have  been  recommended  as  markers  to  the  Student  Evaluation  Branch  by  their 
superintendents. 

To  qualify  for  recommendation  by  a superintendent,  a teacher  must  have  taught 
English  33  for  two  or  more  years  (or  four  semesters),  be  currently  teaching  English  33, 
and  have  a Permanent  Professional  Certificate. 

Teachers  who  wish  to  be  recommended  as  markers  for  January  1993  should  contact 
their  superintendents  before  October  1, 1992.  Teachers  who  wish  to  be 
recommended  as  markers  for  June  and  August  1993  should  contact  their 
superintendents  before  March  2, 1993. 

More  teachers  are  recommended  as  markers  by  superintendents  than  are  required  by  the 
Student  Evaluation  Branch  for  any  one  marking  session.  The  following  criteria  are 
considered  when  markers  are  selected  for  a particular  marking  session: 

•experience  as  a marker  (generally,  first-time  markers  are  given  priority) 

•regional  representation  (by  zone,  jurisdiction,  and  school) 

•student  population  (proportional  representation) 


1993  Scoring  Dates — English  33  Part  A:  Written  Response  will  be  scored  on  the 
following  dates: 


January  Examination 

— January  25  to  30 

(Group  Leaders  January  23) 

June  Examination 

— July  2 to  9 

(Group  Leaders  June  30) 

August  Examination 

— August  20 
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Notes  of  Interest 


Modifications  to  the  Response  to  Visual  Communication  Assignment 

The  photograph  that  serves  as  a prompt  for  student  writing  will  be  printed  in  color  on  the 
1993  examinations.  Students  should  be  prepared  to  discuss  the  effects  of  color  in  the 
photograph  provided. 

Also,  the  assignment  has  been  reworded  as  follows: 


What  idea(s)  does  the  photograph  communicate?  Explain  how  the  details  in  the 
photograph  and  the  photographer’s  choices  reinforce  the  idea(s). 


Modifications  to  the  Scoring  Guide 

In  July  1992,  a committee  of  teachers  met  to  examine  all  descriptors  in  the  scoring  guide. 
Revisions  were  made  for  all  three  assignments.  Please  note  the  revised  scoring  guide  on 
the  following  pages. 

A change  to  the  scoring  guide  format  has  been  made  for  Section  II:  Functional  Writing. 

In  1993,  the  Organization  scale  will  be  omitted  as  a separate  entity;  however,  some 
elements  of  organization  are  incorporated  into  the  Thought  and  Detail  scale.  In  the 
opinion  of  many  teacher-markers,  scoring  organization  on  the  Functional  Writing 
assignment  was  inappropriate  because  the  organizational  framework  used  by  students  was 
inherent  in  the  assignment  itself. 

Section  II:  Functional  Writing  will  still  carry  a total  of  15  marks;  10  marks  for  Thought 
and  Detail  and  5 marks  for  Writing  Skills. 

Reminders  for  Students 

Part  A:  Written  Response — Planning  and  Drafting  pages  are  provided  as  an  aid  for 
students  to  organize  their  ideas  and  plan  their  writing.  The  most  successful  writing  is  that 
which  is  planned.  If  students  wish  to  make  revisions  to  their  writing  on  the  Revised 
Work  pages,  these  changes  should  be  clearly  indicated  for  the  markers. 

Students  who  apply  for  a rescoring  of  their  examination  should  be  sure  to  check  with 
their  principals  first  to  obtain  the  distribution  of  their  marks  in  Part  A and  Part  B of  the 
examination.  The  rescored  mark  is  the  final  mark  awarded. 


Part  B:  Reading — Multiple-choice  questions  require  careful  reading  of  the  selections, 
questions,  and  alternatives.  Take  time  to  read  quotations  in  context  and  to  check  answers 
by  re-reading  the  text. 


Continued 


Reminders  for  Teachers 

Samples  of  Students’  Writing — A Samples  of  Students’  Writing  document  for 
English  33  was  distributed  to  schools  in  March  1992.  Based  on  papers  from  the  June 
1991  examination  administration,  this  document  focuses  on  examples  and  discussions  of 
student  writing  that  received  scores  of  “3”  Satisfactory  and  “5”  Excellent,  and  includes  a 
summary  section  of  conclusions  and  suggestions.  Please  note  that  the  scoring  guide  in 
this  Samples  of  Student  Writing  document  is  no  longer  current. 

Inservices  and  Presentations — Student  Evaluation  Branch  staff  are  available,  on  a 
limited  basis,  to  provide  inservices  or  presentations  related  to  student  evaluation.  Please 
call  Tom  Dunn  or  Elana  Scraba  at  427-2948  for  information. 
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Revised  Scoring  Guide 

Please  ensure  that  all  English  33  students  have  access  to  this  scoring  guide. 

Section  I:  Personal  Response  to  Literature — Scoring  Guide 

It  is  important  to  recognize  that  student  responses  to  the  Personal  Response  Assignment  will  vary 
from  writing  that  treats  personal  views  and  ideas  analytically  and  rather  formally  to  writing  that 
explores  ideas  experimentally  and  informally.  Consequently,  evaluation  of  the  personal  response 
on  the  diploma  examination  will  be  in  the  context  of  Louise  Rosenblatt’s  suggestion : 

The  evaluation  of  the  answer  would  be  in  terms  of  the  amount  of  evidence  that  the 
[student]  has  actually  read  something  and  thought  about  it,  not  a question  of  whether 
necessarily  he  has  thought  about  it  in  the  way  an  adult  would,  or  given  an  adult’s 
“correct”  answer.  1 

Thought  and  Detail  (curriculum  concepts  1,  3, 4,  6,  7,  8, 9,  12) 


When  marking  Thought  and  Detail,  the  marker  should  consider  how  effectively 

• the  assignment  is  addressed 

• the  detail  supports  and/or  clarifies  the  response 


5 EXCELLENT:  An  insightful  understanding  of  the  reading  selection(s)  is  effectively 
demonstrated.  The  student’s  opinion,  whether  directly  stated  or  implied,  is 
perceptive  and  is  appropriately  supported  by  specific  details.  Support  is  precise  and 
thoughtfully  selected. 

4 PROFICIENT:  A well-considered  understanding  of  the  reading  selection(s)  is 
appropriately  demonstrated.  The  student’s  opinion,  whether  directly  stated  or 
implied,  is  thoughtful  and  is  supported  by  details.  Support  is  well  defined  and 
appropriate. 

3 SATISFACTORY:  A defensible  understanding  of  the  reading  selection(s)  is  clearly 
demonstrated.  The  student’s  opinion,  whether  directly  stated  or  implied,  is 
conventional  but  is  plausibly  supported.  Support  is  general  but  functional. 

2 LIMITED:  A vague  understanding  of  the  reading  selection(s)  is  evident  but  is  not 
always  defensible  or  sustained.  The  student’s  opinion  may  be  superficial,  and 
support  is  scant  and/or  vague,  and/or  redundant. 

1 POOR:  An  implausible  conjecture  concerning  the  reading  selection(s)  is  suggested. 
The  student’s  opinion,  if  present,  is  irrelevant  or  incomprehensible.  Support  is 
inappropriate,  inadequate,  or  absent. 

INS  INSUFFICIENT:  The  marker  can  discern  no  evidence  of  an  attempt  to  fulfil  the 
assignment,  or  the  writing  is  so  deficient  in  length  that  it  is  not  possible  to  assess 
thought  and  detail. 

Continued 


^Rosenblatt,  Louise.  “The  Reader’s  Contribution  in  the  Literary  Experience.”  An  interview  with  Lionel 
Wilson  in  The  English  Quarterly  1 (Spring,  1981):  3-12. 
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Section  I:  Personal  Response  to  Literature — Scoring  Guide  (continued) 
Organization  (curriculum  concepts  2,  3, 4) 


When  marking  Organization,  the  marker  should  consider  how  effectively  the  writing 
demonstrates 

• unified  and  consistent  development 

• clear  and  coherent  order 


5 EXCELLENT:  The  beginning  is  constructed  to  provide  direction  for  the  reader 
and/or  to  encourage  further  reading.  The  ideas  and  situations  are  developed  by 
sentences  and  paragraphs  that  flow  smoothly  and  coherently  to  an  appropriate  and 
effective  conclusion. 

4 PROFICIENT:  The  beginning  is  constructed  to  provide  direction  for  the  reader.  The 
ideas  and  situations  are  developed  by  sentences  and  paragraphs  that  are  coherently 
related.  The  conclusion  is  appropriate. 

3 SATISFACTORY:  The  beginning,  development,  and  conclusion  are  functional. 
Sentences  and  paragraphs  are  generally  related,  but  coherence  may  falter  on 
occasion. 

2 LIMITED:  The  beginning  and/or  conclusion  are  nonfunctional.  Relationships 
between  sentences  and  between  paragraphs  are  frequently  unclear. 

1 POOR:  The  beginning  is  vague  and/or  unfocused.  The  conclusion,  if  present,  is 
vague  and/or  unfocused.  Sentences  and  paragraphs  are  not  coherently  related. 


Continued 
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Section  I:  Personal  Response  to  Literature — Scoring  Guide  (continued) 
Matters  of  Choice  (curriculum  concepts  3, 4) 


When  marking  Matters  of  Choice,  the  marker  should  consider  the  extent  to  which  the 
writing  demonstrates  effectiveness  of 

• diction,  including  connotative  language,  imagery,  idiomatic  expressions,  dialect 

• syntax,  including  such  choices  as  parallelism,  balance,  inversion,  sentence  length  and 

variety 


5 EXCELLENT:  Diction  is  appropriate  and  precise.  Many  sentences  have  been 
successfully  structured  for  effect  Choices  evident  in  the  writing  are  usually 
effective  and  sometimes  polished. 

4 PROFICIENT:  Diction  is  appropriate  and  generally  effective.  Many  sentences 
appear  to  have  been  purposefully  structured  for  effect.  Choices  evident  in  the 
writing  are  often  effective. 

3 SATISFACTORY:  Diction  is  appropriate  but  may  be  general  rather  than  specific. 
Sentence  structure  is  generally  straightforward  and  clear.  Choices  evident  in  the 
writing  are  occasionally  effective. 

2 LIMITED:  Diction  is  imprecise  and/or  inappropriate.  Sentence  structures  are 
frequently  ineffective  and/or  awkward.  Choices  evident  in  the  writing  are  often 
ineffective. 

1 POOR:  Diction  is  inaccurate  and/or  vague.  Sentence  structures  are  misused  to  such 
an  extent  that  clarity  suffers.  Choices  evident  in  the  writing  are  usually  ineffective. 


Continued 
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Section  I:  Personal  Response  to  Literature — Scoring  Guide  (continued) 
Matters  of  Convention  (curriculum  concepts  3, 4) 


When  marking  Matters  of  Convention,  the  marker  should  examine  the  writing  for 
correctness  of 

• mechanics  (spelling,  punctuation,  capitalization,  indentation,  etc.) 

• grammar  (agreement  of  subject-verb/pronoun-antecedent,  pronoun  reference,  etc.) 
PROPORTION  OF  ERROR  TO  COMPLEXITY  AND  LENGTH  OF  RESPONSE  MUST  ALSO  BE 
CONSIDERED. 


5 EXCELLENT:  This  writing  is  essentially  free  from  errors  in  mechanics  and 

grammar.  Errors  that  may  be  present  do  not  reduce  the  clarity  of  communication. 

4 PROFICIENT:  This  writing  is  essentially  free  from  errors  in  mechanics  and 
grammar.  Seldom  do  any  errors  that  may  be  present  reduce  the  clarity  of 
communication. 

3 SATISFACTORY:  This  writing  has  occasional  errors  in  mechanics  and  grammar.  A 
few  of  these  errors  may  reduce  the  clarity  of  communication. 

2 LIMITED:  This  writing  has  frequent  errors  in  mechanics  and  grammar.  Many  of 
these  errors  reduce  the  clarity  of  communication. 

1 POOR:  This  writing  has  numerous  errors  in  mechanics  and  grammar  that  are  both 
noticeable  and  jarring.  Most  of  these  errors  severely  reduce  the  clarity  of 
communication. 
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Section  II:  Functional  Writing — Scoring  Guide 
Thought  and  Detail  (curriculum  concepts  1,  3,  4,  5) 


When  marking  Thought  and  Detail,  the  marker  should  consider 

• how  well  the  assignment  is  addressed  and  the  purpose  fulfilled 

• awareness  of  audience  (appropriateness  of  tone) 

• effectiveness  of  development 


5 EXCELLENT:  A precise  awareness  of  audience  is  effectively  sustained. 

Development  of  topic  or  function  is  clearly  focused  and  effective.  Significant 
information  is  presented,  and  this  information  is  enhanced  by  precise  and 
appropriate  details  that  effectively  fulfil  the  purpose. 

4 PROFICIENT:  Awareness  of  audience  is  clearly  sustained.  Development  of  topic  or 
function  is  generally  effective.  Significant  information  is  presented,  and  this 
information  is  substantiated  by  appropriate  details  that  efficiently  fulfil  the  purpose. 

3 SATISFACTORY:  Awareness  of  audience  is  generally  sustained.  Development  of 
topic  or  function  is  adequate.  Sufficient  information  is  presented,  and  this 
information  is  supported  by  enough  detail  to  fulfil  the  purpose. 

2 LIMITED:  Awareness  of  audience  is  evident  but  is  not  sustained.  Development  of 
topic  or  function  is  vaguely  focused  and  ineffective.  Essential  information  may  be 
missing.  Supporting  details  are  scant,  insignificant,  and/or  irrelevant.  The  purpose 
is  only  partially  fulfilled. 

1 POOR:  Little  awareness  of  audience  is  evident.  Development  of  topic  or  function, 
if  present,  is  obscure.  Essential  information  and  supporting  details  are  inappropriate 
or  lacking.  The  purpose  is  not  fulfilled. 

INS  INSUFFICIENT:  The  marker  can  discern  no  evidence  of  an  attempt  to  fulfil  the 
assignment,  or  the  writing  is  so  deficient  in  length  that  it  is  not  possible  to  assess 
thought  and  detail. 


Continued 


Section  11:  Functional  Writing — Scoring  Guide  (continued) 
Writing  Skills  (curriculum  concepts  2,  3, 4,  5) 


When  marking  Writing  Skills,  the  marker  should  consider  Matters  of  Choice  AND 
Matters  of  Convention. 

PROPORTION  OF  ERROR  TO  COMPLEXITY  AND  LENGTH  OF  RESPONSE  MUST  ALSO  BE 
CONSIDERED. 


5 EXCELLENT:  The  selection  and  use  of  words  and  structures  are  effective.  Minor 
errors  in  mechanics  and  grammar  do  not  reduce  the  clarity  of  communication. 

4 PROFICIENT:  The  selection  and  use  of  words  and  structures  are  usually  effective. 
Very  rarely  do  minor  errors  in  mechanics  and  grammar  reduce  the  clarity  of 
communication. 

3 SATISFACTORY:  The  selection  and  use  of  words  and  structures  are  generally 

effective.  Errors  in  mechanics  and  grammar  may  occasionally  reduce  the  clarity  of 
communication. 

2 LIMITED:  The  selection  and  use  of  words  and  structures  may  be  ineffective.  Errors 
in  mechanics  and  grammar  reduce  the  clarity  of  communication. 

1 POOR:  The  selection  and  use  of  words  and  structures  are  frequently  ineffective. 
Errors  in  mechanics  and  grammar  severely  reduce  the  clarity  of  communication. 


10 


Section  III:  Response  to  Visual  Communication — Scoring  Guide 
Thought  and  Detail  (curriculum  concepts  1,  3,  4,  5,  13,  14,  16,  17) 


When  marking  Thought  and  Detail,  the  marker  should  consider  how  effectively  the 

details  selected  from  die  photograph  and  the  discussion  of  these  details  contribute  to  a 

plausible  and  consistent  interpretation  of  the  photograph. 

5 EXCELLENT:  Interpretation  of  the  photograph  is  insightful  and  is  in  the  form  of  an 
effective  generalized  idea  or  theme.  Specific  details  used  for  support  are 
purposefully  chosen  and  enhance  clarity. 

4 PROFICIENT:  Interpretation  of  the  photograph  is  well  considered  and  is  in  the  form 
of  a generalized  idea  or  theme.  Specific  details  used  for  support  are  well  defined 
and  accurate. 

3 SATISFACTORY:  Interpretation  of  the  photograph  is  conventional  and  may  be  in 
the  form  of  a maxim  or  moral.  Details  used  for  support  are  clear  but  tend  to  be 
generalized. 

2 LIMITED:  Interpretation  of  the  photograph  is  vague  and  uncertain  and/or 

concentrated  on  a particular  detail  rather  than  on  the  photograph  as  a whole.  Details 
used  for  support  are  inappropriate  and/or  unclear. 

1 POOR:  Interpretation  of  the  photograph  is  inappropriate  or  incomprehensible. 
Details  are  irrelevant,  inaccurate,  or  absent. 

INS  INSUFFICIENT:  The  marker  can  discern  no  evidence  of  an  attempt  to  fulfil  the 
assignment,  or  the  writing  is  so  deficient  in  length  that  it  is  not  possible  to  assess 
thought  and  detail. 


Continued 


Section  III:  Response  to  Visual  Communication— Scoring  Guide 
Organization  (curriculum  concepts  2,  3, 4) 


When  marking  Organization,  the  marker  should  consider  how  effectively  the  writing 
demonstrates 

• unified  and  consistent  development 

• clear  and  coherent  order 


5 EXCELLENT:  A controlling  idea  is  clear  and  is  successfully  sustained.  Ideas  are 
developed  by  sentences  and  paragraphs  that  flow  smoothly  and  coherently. 

4 PROFICIENT:  A controlling  idea  is  clear  and  is  usually  sustained.  Ideas  are 
developed  by  sentences  and  paragraphs  that  are  coherently  related. 

3 SATISFACTORY:  A controlling  idea  is  mechanically  maintained.  Sentences  and 
paragraphs  are  generally  related,  but  coherence  may  falter  on  occasion. 

2 LIMITED:  A controlling  idea  may  be  lacking  or  not  maintained.  Relationships 
between  sentences  and  between  paragraphs  are  frequently  unclear. 

1 POOR:  A controlling  idea  is  lacking.  Sentences  and  paragraphs  are  not  coherently 
related. 


Continued 
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Section  III:  Response  to  Visual  Communication — Scoring  Guide  (continued) 
Writing  Skills  (curriculum  concepts  2,  3,  4,  5) 


When  marking  Writing  Skills,  the  marker  should  consider  Matters  of  Choice  AND 
Matters  of  Convention. 

PROPORTION  OF  ERROR  TO  COMPLEXITY  AND  LENGTH  OF  RESPONSE  MUST  ALSO  BE 
CONSIDERED.  


5 EXCELLENT:  The  selection  and  use  of  words  and  structures  are  effective.  Minor 
errors  in  mechanics  and  grammar  do  not  reduce  the  clarity  of  communication. 

4 PROFICIENT:  The  selection  and  use  of  words  and  structures  are  usually  effective. 
Very  rarely  do  minor  errors  in  mechanics  and  grammar  reduce  the  clarity  of 
communication. 

3 SATISFACTORY:  The  selection  and  use  of  words  and  structures  are  generally 

effective.  Errors  in  mechanics  and  grammar  may  occasionally  reduce  the  clarity  of 
communication. 

2 LIMITED:  The  selection  and  use  of  words  and  structures  may  be  ineffective.  Errors 
in  mechanics  and  grammar  reduce  the  clarity  of  communication. 

1 POOR:  The  selection  and  use  of  words  and  structures  are  frequently  ineffective. 
Errors  in  mechanics  and  grammar  severely  reduce  the  clarity  of  communication. 


The  weighting  of  the  scoring  categories  is  as  follows: 


Section  1:  Personal  Response  to  Literature 

Value:  25%  of  the  total  examination  score 

Thought  and  Detail  10.0% 

Organization  5.0% 

Matters  of  Choice  5.0% 

Matters  of  Convention  5.0% 

Section  II:  Functional  Writing 

Value:  15%  of  the  total  examination  score 

Thought  and  Detail  10.0% 

Writing  Skills  5.0% 

Section  III:  Response  to  Visual  Communication 

Value  10%  of  total  examination  score 

Thought  and  Detail  5.0% 

Organization 

2.5% 

Writing  Skills 

2.5% 

13 


English  33  Performance  Standards 


The  following  description  of  English  33  performance  standards  will  give  students  and 
teachers  of  English  33  a general  impression  of  the  levels  of  performance  that  are  expected 
of  students  in  English  33.  Two  standards,  or  levels,  are  described— the  acceptable 
standard  and  the  standard  of  excellence. 

Objectives  of  the  Course 

English  33  is  intended  to  prepare  students  who  have  a practical  interest  in  language  and 
literature  for  lifelong  learning.  The  course  is  designed  to  foster  students’  understanding 
of  literature  in  relation  to  human  experience,  and  to  develop  students’  skills  in  using 
language  clearly  and  correctly  in  practical  situations. 

Performance  Standards 

The  Program  of  Studies  for  English  13-23-33  outlines  key  concepts  and  skills  in  five 
language  arts  strands:  reading,  writing,  listening,  speaking,  and  viewing.  Since  these 
strands  are  interdependent,  skills  developed  in  one  area  reinforce  those  in  other  areas. 

Since  many  English  33  graduates  will  enter  the  world  of  work  directly  from  high  school, 
they  are  expected  to  develop  those  receptive  and  expressive  communication  skills 
essential  for  success  in  work  and  personal  situations.  Such  skills  include  the  selection, 
organization,  and  presentation  (orally  and  in  writing)  of  information  for  a number  of 
purposes  and  audiences. 

English  33  students  are  expected  to  develop  their  understanding  of  human  experience  and 
values  as  reflected  in  literature.  The  course  is  intended  to  develop  students’  insight 
through  practice  in  reading,  writing,  listening,  speaking,  and  viewing,  and  to  develop 
their  skills  in  expressing  their  ideas  and  responses  in  speech  and  writing. 

English  33  students  are  expected  to  respond  to  literature  and  visual  materials  from  a 
personal  perspective,  relating  the  ideas  in  the  literature  to  their  own  lives.  They  are 
expected  to  be  able  to  understand  and  apply  basic  literary  concepts  such  as  irony  and 
metaphor.  They  are  also  expected  to  initiate  communication  and  to  respond  to  others’ 
ideas  through  clear  and  correct  speech  and  writing. 

Acceptable  Standard 

Students  who  attain  the  acceptable  standard  of  performance  in  English  33  receive  a final 
passing  mark  of  at  least  50%.  Students  achieving  this  level  are  able  to  be  clear  and 
correct  when  speaking  or  writing  about  uncomplicated  material.  They  are  able  to 
express,  orally  and  in  writing,  relatively  uncomplicated  and  concrete  ideas  drawn  from 
their  reading,  listening,  and  viewing.  They  are  also  able  to  relate  experiences  presented 
in  literature  to  their  own  experiences. 
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Students  achieving  the  acceptable  standard  are  able  to  produce  speech  and  writing  for 
specific  audiences  that  are  familiar  and  clearly  defined,  and  for  specified  purposes  that 
are  relatively  straightforward.  Such  students  may  experience  difficulty  when  the 
audience  is  unfamiliar  and  the  purpose  of  the  discourse  is  multifaceted.  However,  when 
addressing  familiar  audiences  for  straightforward  purposes,  these  students  are  able  to 
produce  discourse  (oral  and  written)  that  is  orderly  in  structure  and  generally  correct  in 
the  conventions  of  language. 

Students  achieving  the  acceptable  standard  are  able  to  understand  relatively 
uncomplicated  literature  (such  as  much  lyrical  and  most  narrative  poetry  as  well  as 
fiction,  nonfiction,  drama)  and  film  in  which  plot  and  character  are  well  defined.  They 
are  able  to  understand  such  literature  at  the  literal  level  and  to  make  inferences,  such  as 
interpreting  character  traits  from  a character’s  actions.  Students  achieving  the  acceptable 
standard  are  able  to  relate  surface  features  of  the  literature  they  read  to  human  experience. 
They  are  able  to  read  for  a variety  of  purposes  and  are  able,  with  assistance  if  the  material 
is  complex  or  subtle,  to  discern  such  features  as  sequence,  cause  and  effect,  and  writer’s 
bias. 

Standard  of  Excellence 

Students  who  attain  the  standard  of  excellence  in  English  33  receive  a final  mark  of  80% 
or  higher.  These  students  are  able  to  produce  clear  and  thoughtful  speech  and  writing 
directed  at  a variety  of  audiences  to  fulfil  a variety  of  purposes.  They  are  able  to  adjust 
the  manner  and  substance  of  their  discourse  to  address  unfamiliar  situations. 

Students  achieving  the  standard  of  excellence  are  able  to  express,  orally  and  in  writing, 
thoughtful  ideas  drawn  from  reading,  listening,  and  viewing.  Their  ideas  are  expressed 
clearly,  effectively,  and  correctly,  often  with  mature  insight  and  liveliness.  Students 
achieving  the  standard  of  excellence  are  able  to  produce  such  clear  and  thoughtful  work 
even  when  they  work  independently. 

Students  achieving  the  standard  of  excellence  are  able  to  understand  relatively 
complicated  literature  (poetry,  fiction,  nonfiction,  drama)  and  film,  and  to  apply  basic 
literary  concepts  to  their  reading  and  viewing.  For  example,  these  students  perceive 
foreshadowing  and  are  aware  of  the  way  that  elements  such  as  setting  and  literary  devices 
such  as  figurative  language  contribute  to  the  mood,  the  atmosphere  and,  ultimately,  the 
theme  of  a work  of  literature.  These  students  are  able  to  delve  beyond  the  literal  level  of 
a work  of  literature  to  make  inferences  from  important  features  of  the  work.  They  are 
able  to  relate  elements  of  a work  of  literature  to  their  own  feelings,  attitudes,  and 
experiences. 
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